ANNEX 1

National Qualifications Frameworks in Europe

The number of European countries having implemented overarching National Qualifications Frameworks is still low. We can observe, however, an increasing number of European countries taking concrete steps towards the implementation of such frameworks. This process has gained speed significantly during 2005 and 2006 and seems to be linked to the increasing definition of an EQF. The development of NQFs for higher education, related to the Bologna cooperation and the European Higher Education Area (EHEA), has also contributed to an increased interest in NQFs as instruments for change and reform.

The following section gives an overview over these developments
.

Austria 

The aim is to develop a single overarching NQF, based on learning outcomes, which will be linked to the EQF. This framework will open up the validation of non-formal and informal learning and will better meet the needs of the labour market than the existing system.  The agreement on the need for a NQF was expressed in the national response to the EQF consultation and working groups were set up summer 2006 to prepare a NQF based on in-depth research. In February 2007 a national steering group for the development of the Austrian NQF was constituted. All stakeholders will be involved in a bottom up process of consultation (beginning in Autumn 2007) and development which is being coordinated by the General Directorate in the Austrian Ministry for Education, Arts and Culture. The main aims of the Austrian NQF is to support quality, promote access to and permeability of education and training and promote a better balancing of VET and academic qualifications. The Austrian NQF is planned to be ready for 2010. 
Belgium (Flanders)
A NQF is seen as a necessary pre-requisite for relating Flemish qualifications levels to the EQF. A set of 8 draft reference level descriptors was developed during 2005/6 and led to a discussion note published in October 2006.  All relevant ministries as well as all official advisory bodies (where social partners are included) in the field of education and training gave an opinion on this document.  A formal decision on the establishment of a NQF (through the passing of a Decree) is expected before summer 2008. The development of the NQF have taken more time than the Flemish authorities anticipated. A number of unforeseen consequences have been detected, requiring additional work and clarification. Setting up a NQF is expected to improve overall access to education, training and learning, to support the development of quality and to strengthen overall permeability in education and training. There is full agreement that a NQF must be based on learning outcomes - something that is well reflected in the draft reference level descriptors.  It is worth noting that the Flemish level descriptors are based on ‘knowledge’, ‘skills’, ‘context’ and ‘autonomy-responsibility’, thus paying particular attention to the importance of context in describing qualifications levels. A series of pilot projects were finalised in spring 2007 testing the learning outcomes approach and the link to the qualifications framework in a range of sectors (EQF levels 1-5). Similar projects have also been carried out by Bologna promoters for levels 6-8. The general conclusion of these test projects is that the descriptors developed for the Flemish framework are useful for classifying qualifications and only require minor changes and adaptations. A report on the development of a central qualifications database has been completed and a prototype will be developed by the end of 2007.

Belgium (Wallonia)

A formal decision on setting up a NQF was made in March 2006. I the response to the EQF consultation, a NQF is seen as an requirement and precondition for a functioning European framework (‘..est un prealable indispensable. C’est exclusivement a travers ceux-ci-que les qualifications peuvent se situer dans le CEQ)...’).  A group of experts was set up autumn 2006 to outline the main features of a future NQF. The result of this work is expected to be presented 2007 and will form the basis for future developments. As in Flanders, the emphasis on learning outcomes is essential to the ongoing work. It is noted that some parts of the education and training system (adult learning, vocational education and training, the new system for validation of non-formal learning) have significant experiences in using the learning outcomes approach; other sub-sectors have less experience. It is likely that an 8-level structure will be chosen for the framework. 
Bulgaria

The Bulgarian Ministry for Education and Science has committed (in 2006) to the setting up of a NQF which is considered to be of great importance and is expected to be presented to the government for adoption by 2008. A discussion paper on an integrated NQF will be the basis for consultation with stakeholders The ministry is also working on a complete register of qualifications. Experts are currently working on the relationship between current Bulgarian qualifications levels and the EQF. An important area for further development will be the redefinition and reformulation of education and training standards and curricula on the basis of learning outcomes. The question of how to integrate the framework for higher education (referring to the EHEA) and the EQF and the question of how to develop a single credit system within the framework are being discussed.

Croatia

First steps towards the development of an overarching (lifelong learning) Croatian Qualifications Framework (CROQF) have been taken. During 2006 the Ministry of Science, Education and Sports (MSES) formed a joint working group of experts from VET and HE. The proposal of this group has been discussed (during spring 2007) with all the relevant stakeholders. The framework will have eight levels (with additional four sublevels reflecting the particularities of the Croatian qualifications system). Levels six, seven and eight correspond to the three ‘Bologna’ cycles. The levels have been described through credit ranges, links to levels in the EQF and types of qualifications gained after the completion of studies within a certain level. Elements of key competences are also included in the first four levels. During 2007 a wider working group consisting of experts from all stakeholders will be formed that will define common standards and descriptions for all levels which will serve as a basis for development of detailed descriptions for all qualifications based on measurable learning outcomes and competencies. Quality assurance and prior learning recognition, including non-formal and informal learning, will be important considerations. The Croatian framework is expected to be complete by 2009.

Cyprus

Cyprus has, in the context of discussions on the EQF, signalled scepticism towards the development of NQFs.  Representatives of the country have argued that the principles and structures of a potential NQF have to be the responsibility of each member state and expressed fear that the EQF Recommendation goes too far in standardising one particular NQF solution. It is anticipated that the current qualifications system will eventually be used to develop an NQF.  Caution has also been expressed in relation to the use of learning outcomes. The learning outcomes approach promoted by the EQF is considered to be not in line with the needs of the national education and training institutions.
Czech Republic
The Czech republic started work on a National Qualifications Framework prior to the launching of the EQF (2003-2004). This work formed part of the national reform agenda, partly supported by the EU social funds. An outline of a NQF has been developed and laid down in the 2006 law on ‘Recognition of continuing education results’. This law will enter into effect August 2007. The Czech NQF is based on 8 levels, including a set of reference level descriptors reflecting the principles promoted by the EQF. The NQF is part of a lifelong learning strategy and it is hoped it will raise qualification levels generally and increase degree of success of people on the labour market and in so doing improve response of the educational system to labour market needs. The learning outcomes approach has been firmly embraced and is seen as crucial for reducing barriers between different education and training sectors. It is also hoped it will improve permeability and parity of esteem between vocational education and training and academic education. The main aim of the NQF is thus to facilitate comparability, transfer and transparency, at national level as well is in a wider European context through the link to the EQF.  The NQF builds on units (complete and partial qualifications) and standards (for qualifications and assessment).  The development of the NQF has taken place in close cooperation with all relevant stakeholders, including social partners and education and training providers. 

Denmark

Denmark has yet to take a final decision on the establishment of a NQF. The national framework for higher education (related to the EHEA) is currently being revised and work has been undertaken to develop a qualification framework that supports stepwise qualifications in VET-programmes.  In 2007 an inter-ministerial group is considering how to develop a coherent NQF on the basis of the current qualifications system. The goal will be to improve transparency, credit transfer and overall coherence in education and training that will support lifelong learning and to create a strong basis for the implementation of EQF in Denmark. The linking of Danish qualifications levels to the EQF will start from 2008 and onwards. As an important background for this development, it should be noted that the Danish Governments strategy on globalisation "Progress, Innovation and Cohesion-  Strategy for Denmark in the Global Economy" from May 2006, includes goals and measures that targets the needs for increased permeability, allowing for increased transfer and combination of learning outcomes between education and training sub-system, between education and work and also points to the link between the Danish education and training system and the EQF
Estonia

There is a proposal in Estonia for an 8 level lifelong learning NQF. The legal basis for the education and training system is currently under review and this is taking place in an incremental way that considers one sector at a time. It is intended that in the long term a new qualification system will cover the spectrum of lifelong learning.  A set of new, learning outcome based national curricula for VET, is expected to be in place by 2008. To these will be added a new model of professional standards to be gradually developed in the period 2008-2013. Estonia noted, in the EQF consultation, that the development of a NQF requires substantial resources as it implies development of study programs should be based on learning outcomes.  Nevertheless proposals for NQF have been made and discussions on the appropriate number of levels are taking place. The 5 years of experience with a competence framework for VET is being used to consider a widening of the use of learning outcomes in general education and higher education.

Finland

Finland started work on a (three cycles) framework for higher education (EHEA) in 2004. A proposal was ready in 2005 and a formal decision is expected during 2007. A parallel development is not foreseen for VET - an overarching NQF covering all qualifications levels is therefore not seen as an option. Finland will therefore relate to the EQF without an overarching framework and has set up two expert groups to consider how best to do this. The main reservation about developing an overarching Finnish NQF is the development would require extensive work that could distract from other necessary developments in education and training. Finland has extensive experience in applying a learning outcomes approach to its education and training system. This applies in particular to VET but increasingly in general and higher education. This is seen as a fundamental enabling pre-condition for linking Finnish qualifications levels to the EQF without setting up an overarching NQF.
France

National Qualifications classifications have  been established in France for 40 years. There is the legal basis (since 2002) to bring these various classifications together in a French NQF. The 8 level EQF has been a positive influence on this process of integration however the EQF level descriptors for knowledge, skills and competences have created problems for creating a single French qualifications framework. The key element of the French framework is the national repertoire of professional qualifications. These qualifications consist of three main types; those delivered by the Ministry of Education, those delivered by sectors and branches and those delivered by other ministries, chambers of commerce as well as various public or private institutions.  The purpose of this repertoire is to increase the transparency of qualifications, both for employers and for individual citizens. For a qualification to be registered, a particular procedure has to be followed, guaranteeing that the relevant quality criteria have been met. A National Committee consisting of 16 representatives of the state and 12 representatives of the social partners have been set for this particular purpose.  An important aspect of the French approach has been the implementation of a system for validation of learning gained through experience (non-formally and informally acquired learning outcomes). This system provides an important bridge between different segments of the education, training and learning system and underlines that qualifications can be achieved by different routes and pathways, which include formal routes as well as non-formal and informal ones. The French approach can thus be seen as an illustration of the practical implementation of a learning outcomes approach.  

Germany

Germany has declared its intention to create a NQF covering all areas and levels of education and training.  Studies and technical preparations were initiated autumn 2006 and a first outline of a German NQF is expected during 2007. A pilot project has been set up to formulate competence-based vocational training regulations in a few selected occupations. Other projects test the recognition of leaning outcomes of VET for access to higher education. German debate on the EQF has focussed explicitly on its possible impact on the national education and training system and to which extent and in which form it would support national reforms. Some stakeholders see the EQF, and notably a German NQF, as an opportunity to reduce barriers between sub-systems of education and training and promote a more flexible form of recognition (for example of non-formal and informal learning). The shift to learning outcomes (in the German context formulated as ‘competence’) is supported by major stakeholder (Federal Ministry, Employers organisations). Other stakeholders (some Trade Unions) emphasise the need to protect the German vocational training model (Berufsmodel) and warns against a modularised model watering down the existing dual model combining school and work practise. A NQF for the Higher Education Sector (EHEA) was implemented in May 2005.
Greece

The Greek reactions to the EQF have been positive however it as reserved its national position regarding the development of an NQF.  Initial discussions on a NQF were started in September 2006. These discussions are linked to the ESSEEKA Law (on the relationship education-employment) and covers a number of aspects, for example the development of national VET standards and validation of non-formal and informal learning. No decision has been taken as to the development of a NQF so far. In general, the learning outcomes perspective has not been embraced in Greece (an exception is two competence based VET profiles developed under a new Common Ministerial Decision that defines EKEPIS - Ministry of Employment as the responsible authority on the elaboration of profiles). A certain reluctance can be detected in higher education, expressed in the form of scepticism/opposition to credit transfer and diploma supplements.

.
Hungary

There is a clear commitment to develop a NQF in Hungary. As it is stated in the response to the EQF consultation; ‘..the lack of such a framework has become one of the major factors impeding lifelong learning’.  The NQF work is part of the national development plan 2007-2013. An NQF is seen as necessary for strengthening political commitment and for increasing the efficiency of policy coordination at national level. Stakeholders see the need for a framework that promotes lifelong learning and a policy coordination tool that facilitates communication between education and training sectors and the labour market. Hungary has begun a information gathering activities about the experiences of other countries with NQFs. The learning outcomes based approach is seen as a prerequisite for success in this field. Reforms have already been carried out in segments of the education and training system, in particular in VET and adult education. Some reforms have also been carried out in general secondary education and in higher education. 

Iceland

Iceland has committed itself to the development of a National Qualifications Framework for higher education (EHEA) but has yet to address the question of an overarching NQF.  Iceland has made substantial progress as regards the use of learning outcomes in describing curricula. This applies in particular to VET and adult education but is increasingly influencing general and higher education. There is an ongoing restructuring of the upper secondary education system in Iceland, which aims to demonstrate the attractiveness of VET and bridging the gap between VET and academic studies at this level. It is also an Icelandic goal  to increase participation in formal education and establish a system for validation of non-formal and informal learning. Establishing an NQF is being considered, but as of yet no final proposals have been made.

Ireland

Ireland set up a National Qualifications Framework in 2003. The ten levels of the Irish national Framework captures all learning, from the very initial stages to the most advanced; qualifications achieved in schools, further education and training and higher education and training are all included.  Each level of the Framework is based on nationally agreed standards of knowledge, skills and competence that are expressed as learning outcomes. In addition, each qualification that is included in the framework is quality assured, as is every provider delivering programmes that lead to qualifications. The current stage of development is described as one of deepening implementation where more consistent approaches to learning outcomes, credit transfer and recognition of non-formal learning are being pursued. The work on the linking of the Irish framework to the EQF will start in the near future. 
Italy

An NQF is a widely shared priority and initial work has started. In September 2006 the Ministry of Labour presented a ‘National Table’ that aimed to begin the process of defining and implementing a NQF.  Stakeholders in such a framework would be, in addition to the Labour Ministry, the Ministry of Education, universities, regions and social partners. The aim will be to integrate the different titles, qualifications and diplomas delivered by these stakeholders (and the employment services) into one framework. This framework may eventually lead to a definition of national criteria and methodologies improving the transparency and visibility of knowledge, skills and competences, irrespective of the context where they were acquired.  Learning outcomes play an important role in this development, in particular VET and higher technical education have adopted this approach, other segments of the system are also working in this direction. 

Latvia

Latvia will develop a NQF by building on the existing 5 level structure in VET and the 3 level structure existing for higher education.  Work on a national framework for higher education - in the context of EHEA - has started and is covered by a draft law on higher education. The term learning outcomes is not widely used in Latvia. We can however observe a growing emphasis on learning outcomes (and competences) in recent years, partly in relation to the development of a framework for higher education, partly related to the development of occupational standards (based on Ministerial Regulation February 2007).  The link between Latvian qualifications levels and the EQF will be the responsibility of a tri-partite committee working on a new Law on vocational education and training. 

Lithuania

Lithuania is currently developing an overarching National Qualifications Framework of 8 levels and will be based on competences/learning outcomes. The characteristics of the level descriptors will follow the pattern of the EQF. This framework of qualifications is the integrative part of the National System of Qualifications which is being designed at the moment. The system of qualifications consists of the qualifications framework and the processes of the designing, provision, evaluation and the recognition of qualifications. The project was started in 2006 and the plan is to finalise the work by 2009 (a new national Law on Qualifications will be issued to provide a basis for the framework, the NQF will also covered by the new Law on vocational education and training). The expert group responsible for the development of the NQF included all relevant national stakeholders; education and training providers (VET and HE), social partner organisations and representatives of research. An even broader set of stakeholders will comment on the proposal of the expert group, involving universities, chambers, industry and trades, non-governmental organisations etc. The implementation of the NQF, including establishing a link to the EQF, will involve the setting up of a national register of qualifications and a representative national coordination body. The university sector is rather reluctant towards competence based approach of the NQF and employers are worried that transparency of qualification levels may lead to increased migration of skilled people from Lithuania. There is also the challenge of the implementation and development of the system of assessment and certification of the informally and non-formally acquired competencies and qualifications, as well as the inclusion of the sector qualifications.
Luxembourg

A working group, coordinated by the Ministry of Education, was set up in 2006 to prepare a NQF proposal to be submitted to the relevant stakeholders during 2007. As Luxemburg is preparing a reform of the VET system focused on the learning outcomes approach, the work of the group is delayed. The discussion of the law proposal will bring some clarifications concerning the link between the VET system and the labour market and concerning the learning outcomes. This will influence the results of the proposal for the NQF.
Malta

Basic elements of a NQF have been put in place through the establishment of a National Qualifications Council (legal notice 1st of October 2005) and a proposal for the preparation of an 8 level framework. This proposal has been generally accepted by the main stakeholders (employers, trade unions, major public and private education and training providers) in a broad consultation process ending April 2007   The learning outcomes approach is seen as fundamental to these developments. Many of the existing VET-courses are already designed on the basis of this approach and will be extended to other qualifications as well. It is expected that in May 2007 four working documents on Malta’s NQF will be published.  The four documents focus on the conceptual framework of Malta’s NQF; a reform strategy for a VET system within an NQF; a quality Assurance policy for a VET system and level Descriptors for key Competences at levels 1,2 and 3 of the NQF. Malta’s NQF encompasses all levels of formal, informal and non-formal education and training.  

The Netherlands

In the response to the EQF consultation, the Netherlands responded that it will strengthen coordination between the different education and training sub-systems and pursue a policy increasingly referring to learning outcomes. A national steering committee has been set up to consider the question of a National Qualifications Framework and a proposal is expected within one year. Also the Dutch Education committee, where all relevant stakeholders are represented, has produced a report on the impact of the EQF on the Dutch qualifications system and raising the question of a NQF. The focus on learning outcomes and the validation of non-formal and informal learning is strong in the Netherlands, in particular in VET and adult education and training, and may prove important for the development of a NQF. As regards the linking of Dutch qualifications levels to the EQF, work on this will not start until the formal adoption of the EQF have taken place. 

Norway

In the response to the EQF consultation, Norway did not commit itself to the development of a NQF. Emphasis was on the development and implementation of the framework for higher education (related to the EHEA framework). It was however noted that the higher education framework would have to be compatible with a potential future, overarching framework. This position was further developed during 2006 resulting in the setting up (June 2006) of a working group consisting of representatives of some main learning arenas (VET, HE, adult learning).  This group has produced (October 2006) a preliminary report on a possible overarching NQF. The working group suggested to start developing a framework in part of the VET system and use experiences from this and other pilots before starting developing framework for life long learning. The learning outcomes approach is fundamental to this work, and is extensively used in several segments of the education and training system, in particular in VET but increasingly so in higher education. 

 

Poland

Poland is ready to develop an NQF but acknowledges that this would be a substantial development as such a framework would have to be built from scratch. Work will be linked to the operational programme Human Capital 2007-2013, this  programme started in 2006. Within this programme a set of projects related to a NQF and the EQF will be carried out. The aim of these projects is to gather information and data on all qualifications (learning outcomes) within education, training, labour market and other sectors.  The next step will be to arrange this information in a NQF. It is envisaged that this new framework will make it possible to introduce a mechanism for validation of non-formal and informal learning.

Portugal

The Portuguese response to the EQF acknowledges the necessity of establishing a National Qualifications Framework.  A decision on setting up a NQF was taken in  2006, the aim being  to integrate and coordinate national qualifications subsystems and improve access, progression and quality of qualifications in relation to both the labour market and society in general.  An agreement was signed between the government and the social partners in March 2007 agreeing on the following key elements to form part of the NQF; a national agency for qualifications under the responsibility of the Ministries of Education and Employment, a national catalogue of qualifications based on learning outcomes and, finally, further development of a system for recognition of non-formal and informal learning (taking forward the existing RVCC system). The validation system will refer to the qualifications standards in the national catalogue. The linking of Portuguese qualifications levels to the EQF seen as fundamental and the overall development of a NQF is expected to take 3-5 years.  

Romania
The development of an overarching Romanian NQF has yet to be decided. If this happens, it will have to build on the National Qualifications Framework for VET recently agreed between the government and the social partners. This framework introduces a 5 level structure and gives priority to a learning outcomes approach which as been in development since 1995. A series of draft policy documents have already been elaborated, for example related to the nature and scope of standards (occupational standards and training standards). A system for validation of non-formal learning has been developed in relation to the VET framework. The emerging 3 level qualifications framework for higher education (EHEA related) will also have to be taken into account by an overarching NQF.
Slovak Republic

Positive steps have been taken  towards the development of a NQF. This framework will be based on 8 levels and refer to learning outcomes. The Slovak Republic estimates a time schedule of 3-4 years for the development of this. The process is led by the Ministry of Education but involves other relevant stakeholders. 

Slovenia

There is a positive attitude towards the development of a NQF. In the EQF consultation response it as stated that the ‘Slovene Qualifications framework’ will have to clarify criteria for transferring between educational programmes, institutions and systems’. It is agreed that the learning outcomes approach is important for a future NQF. A redefinition of curricula according to a learning outcomes approach has been in progress since 2003, the work is facing some scepticism from general education.  A first concrete step towards a NQF was taken in 2006 through the adoption of a national classification (repertoire) of qualifications. This classification id an important first step towards the recognition of non formal and informal learning. An 8-level NQF structure is proposed covering the main types of qualifications.
Spain

Spain has started on the road towards an overarching NQF. At the moment the National Qualifications and Vocational Training System and The National Catalogue of Occupational Qualifications provide instruments which can be used to create the basis of an NQF for VET. A qualifications framework for higher education is currently being developed (3 levels, EHEA related) and will, as soon as it is completed, be linked to the remaining qualifications categories and levels, for example in VET  where a 5 level structure exists. This would result in an 8 level structure covering all Spanish qualifications. The legal basis for these developments has been established through the 2002 Law on ‘Qualifications and Vocational training’ and the 2006 Law on ‘Education’, both underlining the importance of recognising learning outcomes irrespective of how, when or where they were acquired. The standards that characterise the 5 VET-levels have, in line with this, already been written in terms of learning outcomes and are defined taking into account professional competencies demanded by employment sectors using criteria such as knowledge, initiative, autonomy, responsibility and complexity.  
Sweden

No overarching NQF has been set up in Sweden and a political decision as regards the linking of qualifications levels to the EQF and a possible NQF is still pending. A working group has been set up within the Ministry of Education and Research to discuss and analyse different options and the objective of this group is to start a more in-depth analysis before the summer of 2007. This depends on a political clarification. and therefore no designs have been developed so far, although an international project is underway to explore how qualifications levels might e linked to the EQF without a formal NQF structure. A NQF for higher education is being established (EHEA related).
Turkey

The main elements of a National Qualifications Framework are in place in Turkey and further developments will involve drawing the various elements together. It is estimated that the time for development of the NQF is 3-5 years. Learning outcomes is seen as an essential part of the development of a NQF, considerable amount of work already done in VET and HE.  A national project is supporting the development of a NQF, for example by introducing assessment and certification at all levels based on national standards.  The NQF will consist of eight qualifications levels defined through learning outcomes and will cover general, vocational and higher education and training. A new law on ‘occupational qualifications institution’ was adopted on the 21 September 2006 and will facilitate the preparation of a NQF.   
United Kingdom

There are four national frameworks in the UK: (i) the National Qualifications Framework for England, Wales and Northern Ireland (NQF), (ii) the Scottish Credit and Qualifications Framework (SCQF), the Credit and Qualifications Framework for Wales (CQFW) and (iv) the Framework for Higher Education Qualifications (FHEQ) in England, Wales and Northern Ireland. The NQF for England, Wales and Northern Ireland has been established since 2000 and covers all qualifications except those in higher education (the latter are accommodated in the FHEQ). The NQF has 8 levels plus a lower level, Entry level, that is aimed at easing access to the qualifications system. Since 2003 Wales has been developing a separate qualifications framework that has the capacity to accommodate credit accumulation and transfer and recognise all learning outcomes. Recently England, Wales and Northern Ireland have begun testing an 8 level (plus entry level) Qualifications and Credit Framework that is designed to be fully operational in 2010. The Scottish Credit and Qualifications Framework has been existence for 20 years in various forms and has recently become a public company. It is a overarching framework made up of 12 levels. All the UK frameworks are based on learning outcomes.
NQF developments in the Wider Europe; pre-accession
 countries following European developments 

All pre accession countries have started to work on NQFs; action plans to establish NQFs exist in most countries, however these do not reveal a pattern for what kind of NQF is planned in these countries. The development of the labour market is a key driver that leads to pressure to develop qualifications frameworks for VET and to recognise the skills of adults without formal qualifications. Together with Bologna developments (all these countries engage with the Bologna process) this has often led to the development of two qualifications frameworks (for VET and HE) in each country.

Validation of non-formal and informal learning is a long term goal for most of these countries, and most do not have alternative pathways to the same qualifications level. Therefore recognising lifelong learning through the qualifications system remains some way off.

VET reforms in most countries have seen experimentation of outcome based approaches and, together with the influence of the EQF, it is possible to see a focus on learning outcomes in the development of NQFs. The EQF and the Bologna process are important drivers of change in all countries, and NQFs are being developed in order to align qualifications systems to the EQF. 

� Overview written by Jens Bjornavold, Cedefop and Mike Coles, QCA, UK.


� Reflecting the situation end April 2007 in countries taking part in the Education and Training 2010 process as well as in pre-accession countries.  The country descriptions have been based on the following sources: 


National responses to the EQF consultation, December 2005-February 2006;


Presentation of national developments to the first meeting of the EQF implementation group taking place March 2007;


Responses to questions regarding EQF developments submitted by Commission end March;2007 to countries taking part in Education and training 2010 (follow up to meeting 23 March 2007);


Material gathered by ETF regarding development of NQFs in accession countries. 


� The pre-accession countries are Croatia, former Yugoslav Republic of Macedonia and Turkey (candidate countries) and Albania, Bosnia and Herzegovina, Kosovo, Montenegro, Serbia (pre-candidate countries). �





